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EXECUTIVE SUMMARY

The Extended School Services (ESS) program was established in 1990 as part of the
Kentucky Education Reform Act (KERA) to address the needs of Kentucky's at-risk student
population. Specifically, ESSis designed to be an aggressive, proactive program that diminishes
academic problems beforethey recur and becomelongterm. It extendsthe school day, week, or year
for students at risk of academicfailure and provides additional instructional timeto help them meet
academic goals. All Kentudky school districts receive funding specifically earmaked for ESS
implementation; thus, nearly 1,450 schools have some type of ESS program.

To date, three mgjor within-state (internd) evaluations of the ESS program have been
completed (University of Kentucky, 1991; Kentucky Department of Education [KDE], 1993; and
Joint Center for the Study of Educational Policy a the University of Kentucky and the University
of Louisville, 1998). In 1999, the Kentucky Commissioner of Education called for an external
evauation, i.e., by an agency(ies) outside of Kentucky. Nesselrodt and Schaffer (of Dickinson
College, Pennsylvania, and the University of Maryland, respectively) completed a pilot test of the
ESS program evaluation in the spring of 2000. The pilot test yielded a data collection design, data
collection procedures and instruments, and analysis procedures.

In the fall of 2001, KDE contracted with a partnership of AEL and Western Kentucky
University (WKU) for acomprehensive evaluation of the ESS program during the 2001-02 school
year. All learnings from the Nesselrodt and Schaffer pilot test were incorporated into AEL's
evaluation design. Fifteen evaluation questions were assembled into the major categories of
(1) identification, referral, and assignment of services; (2) profiles of students receiving services,
(3) profiles of ESS programs and their implementation patterns; (4) services to students placed at
risk; and (5) outcomes of the program. AEL's comprehensive evduation of the ESS program
consists of two major components to be completed by November 30, 2002: statewide surveys of
district and school ESS coordinatorsand on-sitevisitstoasample of schools. Thestatewidesurveys
were administered in the fall of 2001; major purposes were to provide preliminary information
regarding ESS programs statewide and to provide corroborative evidence supporting the
generalizability, reliability, and validty of the findings from the on-site visit component.

This report summarizes findings from the administration of a questionnaire to district and
school ESS coordinators acoss the state. These data are intended to inform KDE staff of ESS
administrators knowledge of, attitudes toward, and perceptionsof their ESS programs. The main
audiencesfor thisreport are KDE staff, Kentucky state board members, and Kentucky district and
school ESS coordinaors. Secondary audiences include other individuals or agenciesinterested in
extended school services and/or helping students achieve academic success through nonregular
instructional services.

The 179 district survey kitsweremailed on August 31 by AEL staff, and consisted of acover
letter, survey, and stamped return envelope addressed to AEL. By the cutoff date of November 5,



151 usable completed surveyswerereceived, for areturn rate of 84%. The 1,433 school survey kits
weremailed during thefirst week of September, and contai ned thesame materialsasthedistrict kits.
By November 5, 837 usable completed surveys were received, for areturn rate of 59%.

District and school ESS coordinator surveys were scanned into databases and exported to
SPSS for quantitative analyses (frequencies and percentages) of selected-response items. For
qualitativeanalyses, daff coded and categori zed regponsesto open-ended items. Nonparametric chi-
squaretests of independence were employed to determine significant differences between responses
of district and school ESS coordinators, with Cramer's V values generated as a measure of
association. Graphics (tables and figures) were generated as needed to clearly portray the findings
from both surveys. To assessthe degree of internal consistency, Cronbach a pha coefficients were
computed for this administration of both the distrid and school coordnator surveys, using all
selected-response items. This administration of the district coordinator survey resulted in a
reliability coefficient of .59; the school coordinator survey, a coefficient of .58. While these are
lower than desired, when balanced with the need for face vdidity they do verify that the survey
items, in generd, relate to and contribute to the same construct.

Based on the findings from the coordinator surveys, anumber of conclusions were made
about Kentucky's ESS program. However, thereader should keep in mind that thestatewide surveys
comprisejust one component of the comprehensive evaluation; therefore, the survey results should
not beinterpreted solely in isolaion from the second component, which isthe on-siteschool visits.

« Responses about why students receive ESS services are consistent. Both groups of
coordinators agree that the main reasons are to help students in danger of failing and to
improve students academic achievement. Student referrals to ESS come most often from
their teachers followed by parental requests.

« Thereis a discrepancy between district and school coordinators as to the availability of
professional development related to ESS, with moredistrict coordinatorsindicating that both
school coordinators and ESS teachers received such trai ning.

« Meetings regarding instructional design and/or goals and oonsultation on student
performancearereported to occur informally rather thanon aregular basis, which may delay
student progress. Forexample, ESSteachers and regular teachers, parents, or students most
often meet on an as-needed bas sregarding instructional design. For consultationson student
performance, ESS teachers and regular teachers usually consult monthly, ESS teachers and
parents usually meet when report cards come out, and ESS teachers and students usually
meet on aweekly basis.

« The two coordi nator groups agree that the most important outcomes for ESS students are
enhanced student achievement and increased motivation. Both groupsindicate that district
support and excellent staff relationships are key forces that lead to success of the ESS
program, with more district coordinators favoring district support and more school
coordinators favoring staff rdationships.
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The two coordinator groups agree that ESS funds should remain as a separate categorical
fund and not become part of the Support Education Excellencein Kentucky (SEEK) formula,
with coordinators most often stating that the current system workswell and ismore effective
and efficient. Favorableresponsesfor including ESSfundsin the SEEK formulaseemto be
a function of coordinators expectations that their districts or schools would receive
additi onal money.

Both coordinaor groups agree that additional fundng or inceased sdaries, expanded
parametersof the ESSprogram design, and additional professional devd opment arethemost
needed improvements.

District and school coordinators believe the benefits of the ESS program outweigh the
difficulties, given that both groups cited far more strengths than problems. Further, both
groups are overwhelmingly positive in their ratings of theoverall effectiveness of the ESS
program.

The statistically significant differences between the two groups suggest that the district
coordinatorsview the ESS program asit was originally designed and the school coordinators
view it through the lens of "being in the trenches." For example, more district coordinators
indicatethat core subject areas are taught in ESS and more school coordinatorsindicate that
additional subjects are taught (such as writing, artshumanities, study skills, computer
applications, and foreign language).

District and school coordinatorshave good understandingsof their respedtive ESS programs
giventhe closealignment of responses between the sel ected- and constructed-responseitems
and between the two separate groups. For example, staff relationships and collaboration,
building-level support and administration, and district-level support all were either rated
highly or mentioned frequently asastrength or helpful force Similarly, inadequate finances
and student transportation were both dther rated highly or mentioned frequently asaproblem
or challenge to overcome. Two other challenges emerged from both the district and school
coordinators' open-ended responses: a lack of student interest or participation and an
inadequate number of teachers.

Insummary, it canbe concluded that the ESS programisviewed positively by thedistrict and

school coordinatorsintermsof helping to addresstheneeds of sudentswho areat risk academically.
Further, there is agreement among coordinators regarding funding preferences for, strengths of,
challenges to, and improvements needed for their respective ESS programs.

A number of recommendations were suggested by AEL staff for KDE staff review and

reflection. These recommendations focused on transportation, teacher sdary, number of ESS
teachers, professional devel opment, communications, funding preferences, student motivation, and
best practices.
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INTRODUCTION

Background

The Extended School Services (ESS) program was established in 1990 as part of the
Kentucky Education Reform Act (KERA). Designed specifical ly to addressthe needs of K entucky's
at-risk student population, ESSis dedgned to be an aggressive, proactive program that diminishes
academic problems before they recur and become long term (Nesselrodt & Schaffer, 2000b). The
ESS program extendsthe school day, week, or year for studentsat risk of academicfailure, providing
them with additional instructional time to help them meet academic goals. Rather than serving as
an"add-on" or "stand-alone" program, ESSisdesigned to be anintegral part of each school'sregula
academicprogram, thusensuring that studentsare providedwithinstructional assistancein curricular
areasin which they are performing poorly.

All Kentucky school districts receive funding specifically earmarked for ESS implemen-
tation. According to publications from the Divison of Extended Learning of the Kentucky
Department of Education (KDE), nearly every school within those districts provides such services;
thus, nearly 1,450 schools have some type of ESS program (AEL, 2001; Qudity Education Data,
1998).

Past Evaluations

To date, three magjor within-state (internal) evaluations of the ESS program have been
completed (University of Kentucky, 1991; KDE, 1993; and Joint Center for the Study of
Educational Policy at the University of Kentucky and the University of Louisville, 1998). In 1999,
the Kentucky Commissioner of Education called for an external evaluation, i.e., by an agency(ies)
outside of Kentucky. This evaluation wasto be piloted in the spring of 2000 and conducted during
the 2000-01 academic year (Nesselrodt & Schafer, 2000b).

The KDE approved a plan submitted by Drs. Pamela Nesselrodt and Eugene Schaffer (of
Dickinson College, Pennsylvania, and the University of Maryland, respectively), which focused on
four major categories related to the ESS program: identification, referral, and assignment of
services; profiles of students receiving services, profiles of ESS programs,; and outcomes of the
programs (Nesselrodt & Schaffer, 2000a). The evaluators recommended using a vaiety of data
collection procedures, including written surveys of multiple groups, interviews with samples from
those groups, written program descriptions, classroom and ESS session observations, analysis of
standardized achievement test scores, and statistical analysis of outcomes data.

Nesselrodt and Schaffer completed a pilot test of the ESS program in the spring of 2000,
whichresulted in two reports—one onthedesign, testing, and refinement of instrumentsand another
on the refinement and finalization of research questions and methodology. The pilot test yielded a
data collection design, data collection procedures and instruments and analysis procedures.



Current Evaluation

In the fall of 2001, KDE contracted with a partnership of AEL and Western Kentucky
University (WKU) for acomprehensive evaluation of the ESS program during the 2001-02 school
year. All learnings from the pilot test were incorporated into AEL's evaluation design. Fifteen
evaluation questions were assembled into the major categories of (1) identification, referral, and
assignment of services; (2) profiles of studentsreceiving savices, (3) profiles of ESS programs and
their implementation patterns; (4) services to students placed at risk; and (5) outcomes of the
program.

AEL's comprehensive evaluation of the ESS program consists of two major
components—statewide surveys and on-site visits—to be completed by November 30, 2002. The
surveys were administered to the district and school ESS coordinators in the fall of 2001.

The on-site visits will replicate most of the procedures and data collection instruments
utilized inthe pilot test, with modifications asdescribed. A pair of trained data collectorswill make
scheduled four-day visitsto asample of 24 schoolswith ESS programs (18 during fall/winter 2001-
02 and 6 in summer 2002) to collect both qualitative and quantitative data from a variety of ESS
stakeholder groups.* Such data collection will involve classroom and ESS session observations
interviewswith ESSteachers, ESS students, ESS parents, the school ESS coordinator, and the ESS
district coordinator; surveys of non-ESS teachers, ESS teachers, ESS students, and ESS parents; a
school and program description form; and written documentation such as the school's Consolidated
Plan and Needs A ssessment, aswell as descriptions/policiesof the ESS program. In addition, AEL
added two new instruments—the Innovation Component Configuration Map, to generate patterns
of implementation acoss ESS programs, and the AEL Continuous School Improvement
Questionnaire, t0 measure the extent to which a school faculty is committed to continuous
improvement.

* A two-stage sampling process was implemented to identify the 24 schools. KDE staff developed
asix-step process to establish apool of 48 schools, which included reviewing student achievement
data, free/reduced lunch levels, overall academic student index, ethnicity, school-level indicators
such as novice-level readers and dropout rates, comparions of subsets of student scores within
schools, and geographic and demographic representations. See Appendix A for the KDE school
selection process for the ESS evaluation. AEL completed the second stage by securing Johnson
locale codes (National Center for Education Statistics, 2001) and published enrollment figures
(Quality Education Data, 1998) for each school in the pool. Using acombination of building level,
geography, urbanicity, and enrollment, AEL staff sel ected the 18 schoolsfor thefall/winter 2001-02
visits.



Purposes of Study

Themajor purposesfor the atewide surveysadministered inthefall of 2001 wereto provide
preliminary information regarding ESS programs statewide and to provide corroborative evidence
supporting the generalizability, reliability, and validity of the findings from the on-site visit
component of the ESS evaluation scheduled for completion by the fall of 2002.

This report summarizes findings from the administration of a questionnaire to district and
school ESS coordinators across the state. These data are intended to inform KDE staff of ESS
administrators knowledge of, atitudes toward, and perceptions of their ESS programs.

Report Audiences

The main audiences for this report are KDE staff, Kentucky state board members, and
Kentucky district and school ESS coordinators. Secondary audiences include other individuals or
agenciesinterested in extended school services and/or hel ping students achieve academic success
through nonregular instructiond services.



METHODOLOGY

Instrumentation

District coordinator survey. The Nesselrodt and Schaffer version of the district ESS
coordinator questionnaire contained 24 items, 4 of which were open-ended, and focused on
community, school, and ESS descriptions; selection and retention; consolidated plan; children's
perceptions; relationship to regular school programs; role of parents; and staffing and evaluation.
AEL revised the survey to convert it to a scannable format and included additional questions as
suggested by KDE staff (regarding technology usage in ESS sessions and preferences for ESS fund
disbursement). The survey was reviewed and approved by AEL's Institutional Review Board in
August 2001. The final version consisted of 28 itemson 11 x 17 paper, printed on both sides, and
perforated and folded. Face and content validity of the Nesselrodt and Schaffer instrument were
edablishedinthepilot test. See Appendix B for acopy of thefina survey.

School coordinator survey. The Nesselrodt and Schaffer version of the school ESS
coordinator questionnaire contained 23 items, 4 of which were open-ended, and focused onthe same
areas asthe district coordinator survey. AEL revised the survey to convert it to a scannable format
and included additional questions and response options as suggested by KDE staff. The surveywas
reviewed and approved by AEL's Institutional Review Board in August 2001. The final version
consisted of 3 demographic variables (role, building level, and urbanicity) and 26 itemson 11 x 17
paper, printed on both sides, and perforated and folded. Face and content validity of theNesselrodt
and Schaffer instrument were established in the pilot tes. See Appendix C for a copy of the final
urvey.

Data Collection Procedures

The statewide school and district ESS coordinator surveys comprise the first major
component of AEL'scomprehensive evaluation of the ESS program. In August 2001, KDE provided
AEL with population lists of ESS distrids (N=179) and principals of schools with ESS programs
(N=1,433). A cover letter was drafted by AEL staff, which was then submitted to KDE for
finalization and signed by Commissioner Gene Wilhoit.

The 179 district survey kitsweremailed on August 31 by AEL staff, and consisted of acover
letter, survey, and stamped return envel ope addressed to AEL. A follow-up letter wassent by AEL
staff in mid-September and, in response to the offer to send replacement surveys, several district
coordinators did request duplicate surveys during theremainder of September and October. By the
cutoff date of November 5, 151 usable completed surveys werereceived, for areturn rate of 84%.
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The 1,433 school survey kitswere mailed during the first week of September, and contained
the same materials as the district kits. Because KDE did not have a list of dl school-level ESS
coordinators, thekitswere sentto the school prindpals, who wereinstructed toforwardthe materials
to the appropriate person. The 48 schools identified as the on-site visit sample pool were coded
numerically so their results could be compared statisticaly to the data collected during the
subsequent on-site visits. A follow-up letter was sent by AEL staff inlate September, and several
school coordinators did request duplicate surveys during October. A second full kit wasmailed in
October to those coordinators of the 48 sample schools who had not yet responded.

Seventeen of the school principals or ESS coordinators replied that their schools were not
currently operating ESS programs, while one survey kit was returned due to an incorrect school
address. By the cutdff dateof November 5, 837 usable completed surveys werereceived, for areturn
rate of 59% of the revised population of 1,415 (1,433 minus the 18 noted here).

Data Analysis Procedures

District and school ESS coordinator surveys were scanned into databases and exported to
SPSS for quantitative analyses (frequencies and percentages) of selected-response items. For
qualitativeanalyses, daff coded and categorized regponsesto open-ended items. Nonparametric chi-
squaretests of independence were employed to determine significant differences between responses
of district and school ESS coordinators, with Cramer's V values generated as a measure of
association. Graphics (tables and figures) were generated as needed to clearly portray the fi ndings
from both surveys.

Reliability

To assessthe degree of internal consistency, Cronbach al pha coefficientswere computed for
this administration of both the district and school coordinator surveys, using all selected-response
items. While traditionally intended for interval (scaled) items, this procedure is used here in an
exploratory manner to help quantify the psychometric propeties of the instruments. This
administration of the district coordinator survey resulted in a coefficient of .59; the school
coordinator survey, acoefficient of .58. Whilethese are lower than desired, when balanced with the
need for face validity they do verify that the survey items, in general, relate to and contribute to the
same construct.



FINDINGS

District Level

As noted earlier, 151 district ESS coordinators completed and returned their ESS surveys.
The first question asked respondents to identify, from a provided list, all of the most common
reasonswhy studentsreceived ESS services. Nearly all respondents (95%) noted such serviceswere
provided when students were in danger of failing a course or to improve students academic
achievement. Nearly hdf (48%) indicated the purpose was to extend |earningtime, while 44% said
it was for studentsin danger of dropping out of school. See Figure 1 for response percentages for
each response option (figures are provided where necessary to hel p the reader visualize the variance
among response options). Of the 6% who selected the "other" response, 25% of their comments
were related to homework and the remainder were idiosyncratic.

In danger of faling

Danger of droponut

Improve academic ach

Improve self~esteam

Sustain present pert’

Extend learmng time

100

Figure 1: District Coordinator Response Option Percentages for Question 1

(What are the most common reasons that students receive ESS?)
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Respondentswerethen asked toidentify fromalist of optionshow thedistrict'sstudentswere
selectedfor ESS. All of thedistrict coordinatorsindicated that teacher recommendationswere used,
and two thirds indicated that parents requested such services. Nearly half (45%) indicaed that
students also requested ESS services. See Hgure 2 for reponse percenteges for each response
option. Of the 7% who selected the "other" response, 47% said students were selected using
test/grade information, 20% by standardized test scores, and 33% by some other criterion.

Tchr. recormmendation

Parent request

Student request

Stand. test scores

o =0 41 &0 &0 100

Figure 2: District Coordinator Response Option Percentages for Question 2
(How are most of the district's students selected for ESS?)

When asked to indicate all the subjects bang taught in ESS dassrooms, nearly all
respondentssel ected math (100%), reading (99%), English (94%), science (93%), and socia studies
(84%). Of the 26% who selected the "other" option, about a fourth each indicated arts and
humanities (27%) or writing (25%). Approximately 10% each mentioned life skills or practical
living skills (11%), foreign language (11%), or study skills (9%); the remaining 18% offered a
variety of idiosyncratic subjects.*

*As noted on the previous page, figures are provided only where necessary to help the reader
visualize the variance among response options.
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Responses were mixed when district coordinators were asked to identify the waysin which
technology is used in ESS classrooms. About three fourths selected drill and practice/academic
games (82%) and research tools (74%), followed by two thirds selecting curriculum (64%). See
Figure 3 for response percentages for each response option.

Dl & practice

Curricubnn

Comnomucation tools

Fesearch tools

Proaductivity tools

Instrae. sinmalations

Classroom management

Other

100

Figure 3: District Coordinator Response Option Percentages for Question 4
(How is technology used in ESS classrooms?)

When asked if they had received staff development relaed to ESS, 68% of therespondents
responded affirmatively. Nearly all of those respondents (85%) felt the training they had received
was adequate. When asked if school-level coordinators in their district had received staff
development related to ESS, two thirds (66%) responded affirmatively. Of those 66%, 88% believed
the staff development the school coordinators received was adequate.

Respondents were then asked whether ESS teachers and non-ESS teachersin their district
had received staff devel opment related to ESS. Half (50%) believed that ESSteachers had recaved
staff devel opment, 82% of whom thought the training was adequate. Only 24% believed that non-
ESS teachers had received staff development related to ESS, of whom 88% believed that the staff
devel opment had been adequate.
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In Question 13, respondents were asked to sel ect asing e responseregarding how often ESS
and regular classroom teachers consulted on thedesign of instruction and/or goals However, based
on respondent feedback, it was dedded to analyze this question as a multiple-responseitem, given
that many district coordinators indicated that their responses varied for individual schools within
their district and selected more than one response. Nearly two thirds (64%) indicated that such
consultation took place on an as-needed basis, with 47% indicating that regular classroom teachers
are also teaching their students in ESS. See Figure 4 for response percentages for each response
option.

Feg. class teachers

Feg. throughout yea

o w40 &1 &1 100

Figure 4: District Coordinator Response Option Percentages for Question 13

(How often do ESS and regular classroom teachers consult on the design of instruction and/or goals?)

Similarly, in Question 14, respondentswere asked to indicate how often the ESSand regular
classroom teachers consulted on student performance. Again, based on respondent feedback, it was
decided to analyze this question as a multiple-response option. Slightly more than half (51%)
reported such consultation took place at |east once amonth, 25% said at |east once aweek, and 23%
said the question was not applicable, sincethe regular teacher wasthe ESSteacher. See Figure5for
response percentages for each response option.
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At least once week

At least once month

o 40 &0 a0 100

Figure5: District Coordinator Response Option Percentages for Question 14
(How often do ESS and regular classroom teachers consult on student performance?)

District coordinators were then asked how often ESS teachers and parents consulted on
student goals and student performance. More than two thirds (70%) responded that consultation on
student goals took place as needed throughout the school year, 15% reported regular consultation
throughout the school year, 10% reported no consultation, and 5% said only prior to the start of
school. For consultation on student performance, about equal numbers reported consultation at
report card time (45%) and at |east monthly (42%), 11% reported no consultation, and 1% reported
at least weekly consultation between ESS teachers and parents.

Thenext two questionsdealt with consul tation between ESSteachersand studentson student
goals and student performance. More than half (60%) reported consultation on student goals as
needed throughout the school year, 35% said regular consultation throughout the school year, 3%
said not at all, and 2% said only prior to the start of school. For consultation on student
performance, nearly half (48%) reported at |east weekly, 32% said at | east monthly, 18% said only
at report card time, and 2% said not at all.
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For a comparison between the above two questions regarding consultation between ESS
teachers and either parents or students regarding student goals, see Table 1. For a comparison
between the above two questions regarding consultation between ESS teachers and ather parents

or students regarding student performance, see Table 2.

Table 1: District Coordinator Response Option Percentages for Questions 15 and 17

#15: How often do ESS #17: How often do ESS
teachers and parents teachers and students
Response Option consult on student goals? | consult on student goals?
Percentage Percentage
Regularly throughout school year 15% 35%
As needed throughout school year 70% 60%
Only prior to the start of school 5% 2%
Not at all 10% 3%

Table 2: District Coordinator Response Option Percentages for Questions 16 and 18

#16: How often do ESS #18. How often do ESS
teachers and parents teachers and students
Response Option consult on student consult on student
performance? performance?
Percentage Percentage

At least weekly 1% 48%

At least monthly 42% 32%

Only at report card time 45% 18%

Not at all 11% 2%
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When asked what were the most important ESS outcomesfor the students, 99% of thedistrict
coordinatorsindicated enhanced academi c achievement. Almost two thirds (62%) sel ected increased
motivation and nearly half (48%) selected increased self-esteem. See Figure 6 for response
percentagesfor each response option. Of the 6% who selected the " other" response, 33% eachsaid
compl etion of work assignments or passing grades.

Enhanced acad. ach.

Increased salfesteam

Improved attendance

Increased motivation

0 " a0 4 &0 &1 100

Figure 6: District Coordinator Response Option Percentages for Question 19
(What are the most important ESS outcomes for the students?)

In Question 20, respondents were asked to indicate from alist of options, all of the forces
that helped ESS to succeed in their district. Nearly threefourths(74%) indicated a clear support or
mandate from their district or other political actions. Nearly two thirds (62%) selected excellent
relationshipsamong staff. About half sel ected either clear support from parentsor community (50%)
or outstanding principal/coordinator administration (49%). See Figure 7 for response percentages
for each responseoption. Of the 11% who selected the "other" response, 33% noted staff commit-
ment and willingness, 22% noted district or school coordinator, 17% noted excellent/experienced
teachers, and 11% each noted consolidated plans and transportation provided to studerts.
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District soppozt

Parental sapport

Financial support

Excellent staff dev.

Exc. staff relations

Chatstanding adwmiris.

Other

20 100

Figure 7: District Coordinator Response Option Percentages for Question 20
(What forces have helped ESS to succeed in your district?)

When asked what problems or obstacles had been encounteredinimplementing ESSin their
districts, respondentsselected all of theresponseoptionstovarying extents. Nearly half (45%) noted
student transportation, 24% noted inadequate financial support, and 20% noted inadequate
preparation of teachers or other support staff. See Figure 8 for response percentages for each
response option. Of the 28% who selected the "other" response, nearly athird (32%) noted lack of
teachersor that teacherswere not interested, 20% noted lack of student motivation or participation,
and 18% mentioned timing conflicts.

When asked to describetheoverall effedtivenessof ESSinthar districts, 70% sel ected good,
17% excellent, 12% far, and only 1% selected poor. District coordinatorswere then asked whether
providing funds through the Support Education Excellence in Kentucky (SEEK) formula or
continuing funding through separate categorical fundswould be better for students and schools. In
response, 88% indicated a preference for continuing separate categorical funding to districts. When
asked to explain their preference regarding funding (Question 24), 40% of the 132 who provided
comments noted that earmarked funds are best, 14% said that the categorical disbursementis more
efficient and effective, and 14% said that SEEK funding would provide more funds or more
flexibility. See Table 3 for further details of funding comments.
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Figure 8: District Coordinator Response Option Percentages for Question 21

(What problems or obstacles have been encountered in implementing ESS in your district?)

When asked to identify the major strengths of ESSin their districs (Question 25), nearly all
respondentsprovided numerousstrengths, for atotal of 276 comments. Five maintopicswerenoted:
the ESS program (31%), students (21%), teachers (20%), staff (17%), and other (10%). Spedfic
commentsrel ated to the ESS program included flexibility (including funding, time, scheduling), the
focus on individual student needs, the improved student performance, the small groups or low
teacher/student ratio, the number of students reached, the innovative and creative design of the
program, thefocuson core content areas (reading, math, writing), the eval uation of student progress,
and other idiosyncratic responses.
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Table 3: District Coordinator Summary of Open-Ended Comments for Question 24
(Why do you believe the option you chose for disbursing ESS funds would be better for students and schools?)

% Responses Category Representative Comments
(N=132)

40% Categorical earmarked - Keeping ESS funds separate will help the
funds are best school s earmark those fundsfor ESS only.

- Separate categorical funding islesslikely to be
used inappropriaely, gives program ownership to
schools.

14% Categorical ismore - Itisclear cut and easy to allocate
effective/efficient - If money is distributed through SEEK, | am not

sure money woul d be used as effectivdy.

14% SEEK funding would - SEEK funding would be more stable we could
provide more funds or possibly receive more funds.
more flexibility - Money coud be used for programs necessary to

increase student performance during regular
school day.

11% Categorical ismore - Separate program/allocation makes it easier to
accountable, better track funding—directly to ESS related services.
tracking of funds - Separate funds are easier to keep track of and

ensure it's spent on at-risk students.

9% Categorical ismore - Ensures that ESS remains focused on student

focused, clearer use needs—monies aren't diluted with general funds.

- It gives a better picture of what funds are
availablein your district to use for ESS.

7% Other/miscellaneous - Because | don't fully understand the SEEK
formula.
- We are asmall school system and | am afrad
our amount would be cut if alocated through
SEEK formula

5% - This has worked aut before, so why not leave it

Categorical works well as
is

asis?
- Because it has worked in the pad.
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Specificstudent-related commentsregarding ESS strengthsincluded providing studentswith
the extratimeand/or hel p they needed, thestudents' desireto attend the program and toincreasetheir
achievement, the transportation provided to students, helping students to avoid failing or helping
them to catch up if they were failing, the increased levels of self-confidence and self-esteem of
participating students, and hel ping students keep up with classmates, aswell as other miscellaneous
comments.

Specific teacher-related comments included the commitment/dedication and desire of
teachersto help students, the communication between ESS and regular teachers, the willingness of
teachersto participate inthe ESS program, the experience and qudifications of the ESS teachers,
and other miscellaneous comments.

Specific staff-related comments included the support, knowledge, and organization of staff
members in general; building-level support and leadership; and district support and cooperation.
Other comments focused on the parental cooperation and support for the ESS program; the
communication among teachers, students, and parents; and other miscellaneous responses. See
Table 4 for further details regarding major strengths of ESS.

District coordinatorswere then asked to identify the biggest challengesfaced by ESSintheir
districts(Question 26). Again, nearly all respondents noted challengesfor atotal of 207 comments.
Nearly a fourth of the comments (23%) noted difficulties with student transportation; 18%
mentioned difficulties in getting an adequate number of ESS teachers or the need for a lower
teacher/student ratio; 12% noted lack of student interest or motivation for ESS participation; and
11% mentioned inadequate funding. A variety of other themes were mentioned, including alack of
parent support, asuperficial focus on homework, lack of interest of middle or high school students,
the need to focus moreon individual student weaknesses, scheduling conflicts, lack of time, and
other miscellaneous comments. See Table5for further detail sregardingspecific challengesto ESS.

When asked to suggest recommendationsfor improvementsto their ESS programs (Question
27), the majority of coordinators responded, some with multiple suggestions, for a total of 152
comments. Almost athird of the comments (29%) wereidiosyncratic in nature. Seventeen percent
suggested more funding or increased salaries, 12% recommended expanding and serving more
students, 11% suggested offering ESS services during the regular school day, and 9% requested
additional professional development. A variety of miscellaneous topics included more
creative/innovative programs, increased transportation funds, improved communications, policy or
regulation changes, and a focus on test scores and student improvement. See Table 6 for further
details regarding suggested improvements.
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District Coordinator Summary of Open-Ended Comments for Question 25
(What are the major strengths of ESS in your district?)

% Responses
(N=276)

Category

Representative Comments

31%

Program Components:
Adherence to guidelines
Evaluation of std. progress
Content focus

Flexibility

Individual focus on students
Innovative/creative/new
Focus on lacking skills
Second chancefor mid/high
Number students reached
Aligned with stands./tests
Low teacher/student ratio
Results (improved perf.)

- Flexibility—each school receives an allocation
of ESS funds to use as the SBDM council deter-
mines best addresses the needs of the students.

- The program focuses on student needs and
individual learning styles.

- Willingness of some schools to implement ESS
ina"new," improved way tha interests students.
- We are asmall district so we can reach a good
percent of our student population.

- Moreindividualized help by having smaller
groups.

- The number of students who show improvement
in academics.

21% Students: - Students who need help academically are
Increased self-esteem receiving help.
Extratime and/or hdp - There has been a decrease in the number of
Keep from failing possible retentions at all grade levels.
Ableto ride bus - Transportationfor students so that all students
Smooth transitions who need ESS can take part in the program.
Desire to attend/participate | - Students want to stay for ESS, they are not
One-on-one time with tchr. | madeto say.
Hands-on experiences - Helps students kegp pacewith othersinreg. dass.
Lower dropott rate - Success for students in classrooms helps their
Keep up with other students | self-esteem and helps set higher goals.

20% Teachers: - The desire of aur teachers to hdp students
Caring/commitment overcome academic deficiendes.
Collaboration with others | - Teachers working together to serve the needs of
K nowledgeabl e/experienced | each student.
Good quality instruction - Strong, knowledgeabl e teachers.
Referral system - Teachers are willing to teach ESS and are not
Communicatewithreg. tchr. | forced; even in some schools when funds are
Willing to teach ESS short, they will teach at an aide's rate.

17% Staff: - The staff are amajor strength of ESSin our
Knowledge/organization district. They are so caringand work so hard to
Building support/leadership | make our program beneficial and enjoyable for
District support/cooperation | our students.
Commitment to students - Strong district support.

10% Other: - Teacher/student/parent working relationship.
Relationships - Increasad parental involvement.

Parent cooperation
Miscellaneous

- Good collaboration with other programs and
agencies.
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Table 5. District Coordinator Summary of Open-Ended Comments for Question 26
(What are the biggest challenges faced by ESS in your district?)

% Responses Category Representative Comments
(N=207)
23% Transportation - The cost for transportation istoo great for asmall
school district tha is spread over somany miles.
18% Inadequate number of - Many times we have problems getting teachers
teachers to teach in these extra hours programs.
12% Lack of student interest or | - Students do not attend either because parents do
motivation not support ESS or child does not want to attend.
11% Inadequate funding - Having enough funds to do both regular and
summer sessions.
8% Lack of parent involve- - Attitude of some parentswho seeit &sa
ment or support reflection on them if their child is referred.

6% Focus beyond tutoring or - To persuade school s to branch out from the tradi-

homework help tional method of "tutoring” or "homework" help.

5% Lack of interest at middle | - Getting middle and high school students to take

or high school level advantage of after school tutoring.

4% Focus on meeting - Ensuring teaching focusis on an individual

individual student needs student's weaknesses.

4% Scheduling conflicts - Students and our best teachers have other
responsibilities outs de the regular school day.

3% Lack of time - Time factor (many teachers value time over $$$
after school).

2% Miscellaneous - Challenges such as focusing on gudent needs,
staff participation, and building-level leadership
have been overcome in the last two years.

1% Paperwork - Excessive paperwork required to rotate students
in and out of the program as needed.

1% Guideline difficulties - Spending the money because of restricted

guidelines.
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Table 6: District Coordinator Summary of Open-Ended Comments for Question 27

(What recommendations would you make to improve ESS in your district?)

% Responses Category Representative Comments
(N=152)

29% Miscellaneous - Better definedeligibility criteriain some schools.
- Elem. students, esp. primary, do not accomplish
enough in that extra hour to justify the expense.

- Welook at our ESS program often to assess
strengths and weaknesses.

17% More funds, pay, or salary | - Increased funding to allow for additional time.

- More funding toincrease teachers' stipends.

12% Expand, broaden, and - We need to have it more than two times a week.

serve more students - Extend services to more students.

11% Allow ESS during regular | - Allow districts to use ESS funds as some form

day or regular teachers of remediation during the regular school day.

9% Professional devdopment, | - Need more staff to attend the ESS summer
staff training, workshops institute and other ESS-related training.

6% Creative, innovative, and - Look for and explore new and dfferent ways to
effective program/instruc. | deliver effective instruction.

4% Provide transportation or - More money for transportation; it drains our
funds for more services money for instruction.

4% Improve communications | - Continued and improved communication with
with teachers, parents, etc. | school personnel and strong communication

framework for parents.

4% Changein policy or - SBDM and building policy requiring students to
guidelines participate in ESS program.

3% Focus on test scores, - More monitoring of student progress.
student improvement - Focus on student academic improvements.

1% Add money into SEEK - Add the ESS money to the SEEK formula.
formula - Combine special grant fundsintoreg. allocations.

1% Continue a new program, - Continued literacy component—new, innovative

component, or aspect

ideasfor teaching high-level skillsand basic skills.
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Finaly, respondents were given the opportunity to add other ESS-related comments
(Question 28). About half of the district coordinators replied to this item, with two providing
multiple responses, for a total of 83 comments. More than half (60%) provided some type of
endorsement of the program ar its componentsor outcomes, such as hel ped meet goals, awonderful
opportunity, atremendousimpact, etc. Onerespondent noted, " The ESS program isone of the most
positive arms of educationreforminKY." Sixteen percent provided comments requesting funding
and/or regulation changes. Eight percent recognized improvements that could bemade locally and
the remaining comments (16%) were idiosyncratic in nature. See Table 7 for further details
regarding additional ESS comments.

Table 7: District Coordinator Summary of Open-Ended Comments for Question 28
(What else should we know about ESS?)

% Responses Category Representative Comments
(N=83)

60% Endorsements of program, | - ESShashad atremendousimpact onhelpingkids.
components, or outcomes | - The outcomes are positive.

- A public relations home run.

- Bestideain KERA.

- Great program!

- Overdll it isavey valuableprogram.

16% Request for funding or - ESS dollars need to be used during school day.
regulation change - Statewide funding of ESS needs to be reassessed.
- Programs may need to be monitored more.
16% Miscellaneous - We need data on how ESSis being usedin

schools with intersession.
- ESS should be more effective than it isin our

county.
8% Recognition of - ESShasallowed usto provide morelearningtime
improvements that could to move some students from novice to apprentice.
be made locally I'd like to be able to concentrate more on moving

students from apprentice to profiaent.
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School Level

As noted earlier, 837 of the school ESS coordinators completed and reurned their ESS
surveys. When asked to indicate their role, 39% selected ESS coordinator, 30% selected ESS
coordinator and teacher, 14% each selected either principal or ESS coordinator and principal, and
the remainder selected classroom teacher or other role.

Of the school ESS coordinators, 59% indicated they worked in an elementary school,
followed by 19% at high school, 18% at midd e school, and 4% at some other building level. Sixty-
nine percent indicated their school was rural, 19% suburban, and 12% urban.

Thefirst question asked respondentstoidenti fy, from aprovidedlist, all of themost common
reasonswhy studentsreceived ESS services. Nearly all respondents (92%) noted such serviceswere
provided to improve students academicachievement. Morethan three fourths (76%) indicated the
purposewas to assist studentsin danger of failing, and nearly half (46%) indicated it was to extend
learning time. See Figure 9 for response percentages for each response option. Of the 8% who
selected the "other" response, 21% made idiosyncratic comments, 19% sad making up credit or
work, 13% said homework help, and 12% said enrichment.

B daryzer of failirg

Dragzer of dropontt

Enprowe academmic ach

100

Figure 9: School Coordinator Response Option Percentages for Question 1

(What are the most common reasons that students receive ESS?)
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Respondents werethen asked to identify, from alist of options, the ways in which most of
the school's students were selected for ESS. Nearly all (97%) of the school coordinators indicated
that teacher recommendationswere used, and two thirds (66%) indi cated that parentsrequested such
services. About athird (34%) each said students requested ESS services and that standardized test
scores were used for selecting students. See Figure 10 for response percentagesfor each response
option. Of the 8% who selected the "other” response, 28% mentioned grades/assessments, 21%
mentioned standardized tests, and 10% mentioned counsdors.

Tehr. reconmendation

Parent request

Shadent request

Stand. test scores

Figure 10: School Coordinator Response Option Percentages for Question 2
(How are most of your students selected for ESS?)

When asked to indicate all the subjects being taught in ESS classrooms, nearly all
respondents sel ected math (95%) and reading (86%). About two thirdsselected English (67%) and
science (61%). SeeFigure 11 for response percentages for each response option. For the 36% who
selected the " other" option, morethan athird (36%0) said writing, followed by arts/humanities (10%),

study skills (7%), computer applications (7%), foreign languages (6%), and a variety of other
miscellaneous sulj ects.
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Figure 11: School Coordinator Response Option Percentages for Question 3
(What subjects are being taught in the ESS program?)

Responses were mixed when school coordinators wereasked to identify the waysin which
technology is used in ESS classrooms. About three fourths selected drill and practice/academic
games(74%). Approximatdy half selected research tools (58%) and curriculum (46%). See Figure
12 for response percentagesfor each response option. For the 8% who selected the "other” option,
22% mentioned portfolios, 19% mentioned the Accel erated Reader program, 12% mentioned word
processing, 11% mentioned variousweb sites, and 8% mentioned testing/assessment; the remaining
comments were miscellaneous in nature.

When asked if they had received staff development related to ESS, 57% of the school
coordinators responded affirmatively. Nearly all of those respondents (94%) felt the training was
adequate. Coordinatorswerethen asked whether ESSteachersand non-ESSteachersintheir schools
had received staff development related to ESS. Nearly half (41%) believed that ESS teachers had
received staff development, 94% of whom thought the training was adequate. Only 18% believed
that non-ESS teachers had received staff development related to ESS, of whom 94% believed that
the staff development had been adequate.
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Figure 12: School Coordinator Response Option Percentages for Question 4
(How is technology used in ESS classrooms?)

School coordinators were then asked how often ESS and regular classroom teachers
consulted on the design of instruction and/or goals. Nearly half (42%) reported such consultation
took place as needed throughout the school year. Approximately a fourth indicated regular
classroom teachersteach their studentsin ESS (29%) or regularly throughout the school year (24%).
When asked how often they consulted on student performance, about athird each of the respondents
said at least once a month (32%); N/A, indicating that the regular teacher was the ESS teacher
(29%); or at least once aweek (26%).

Respondentswerethen asked how often ESSteachers and parents consultedon student goals
and student performance. More than two thirds (68%) responded that consultation on student gods
took place as needed throughout the school year, 18% reported regular consultation throughout the
school year, and 10% reported no consultation. For consultation on student performance, about
equal numbers reported consultation at report card time (40%) and at least monthly (39%), while
12% reported no consultation between ESS teachers and parents.
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Thenext two questionsdealt with consul tation between ESSteachersand students on student
goals and student perfarmance. About hdf reported conaultation on student goals as needed
throughout the school year (51%) and regularly throughout the school year (43%). For consultation
on student performance, more than half (55%) reported at least weekly, 31% said at least monthly,
and 11% said only at report card time.

For a comparison among the above three questions regarding consultation between ESS
teachers and either regular teachers, parents, or students regarding student goals, see Table 8. For
a comparison among the above three questions regarding consultation between ESS teachers and
either regular teachers, parents, or students regarding student performance, see Table 9.

Table 8: School Coordinator Response Option Percentages for Questions 11, 13, and 15

#11: How oftendo | #13:. How oftendo | #15: How often do
ESS teachers and ESS teachers and ESS teachers and
Response Option regular classroom | parents consult on | students consult on
teachers consult on | student goals? student goals?
the design of ingtruc-
tion and/or goals?
Percentage Percentage Percentage
Regular classroom teachers 29% —* —*
teach their studentsin ESS
Regularly throughout 24% 18% 43%
school year
As needed throughout 42% 68% 51%
school year
Only prior to the start of 2% 3% 1%
school
Not at all 2% 10% 5%

*Not aresponse option.
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Table 9: School Coordinator Response Option Percentages for Questions 12, 14, and 16

#12: How oftendo | #14: How oftendo | #16: How often do
ESS and regular ESS teachers and ESS teachers and
Response Option classroom teachers | parents consult on | students consult on
consult on student | student student
performance? performance? performance?
Percentage Percentage Percentage

At least once aweek 26% 8% 55%

At least once a morth 32% 39% 31%

Only at report card time 10% 40% 11%

Not at all 4% 12% 3%

N/A (regular teacher is 29% —* —*

ESS teacher)

*Not a response option.

When asked what were the most important ESS outcomes for the students, 98% indicated
enhanced academic achievement. More than two thirds (70%) selected increased motivation and
more than half (56%) selected increased self-esteem. See Figure 13 for response percentages for
each response option. Of the 6% who selected the "other” response, 15% mentioned improving
grades or academic performance, 13% mentioned earning credits, 12% mentioned graduation or
promotion, 7% mentioned improving test skills or test scores, and 7% mentioned completing
assignments or homework; the remaning comments were miscellaneous.

Next, respondents were asked to indicate, from alist of options, all of the forcesthat hel ped
ESSto succeed in their school. Nearly threefourths (73%) selected excellent rel ationships among
staff, followed by a clear support or mandate from the district or other political actions (59%).
About half selected clear support from parents or community (50%) and outstanding
principal/coordinator administration (46%). See Figure 14 for response percentages for each
response option. Of the 9% who selected the "other" response, 40% mentioned teachers or staff,
12% each noted transportation and students interest, and the remaining comments were
miscellaneous.
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Figure 13: School Coordinator Response Option Percentages for Question 17
(What are the most important ESS outcomes for the students?)
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Figure 14: School Coordinator Response Option Percentages for Question 18
(What forces have helped ESS to succeed at your school?)
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When asked what problems or obstacles had been encountered inimplementing ESSin their
schools, respondents selected all of the response options to a varying extent. Nearly hadf (46%)
noted student transportation, 35% noted inadequatefinancia support, and 20% noted opposition or
demands from students. See Figure 15 for response percentages for each response option. Of the
26% who selected the "other" response, 23% mentioned an inadequate number of teachers, 16%
mentioned students' lack of interest, 13% mentioned scheduling conflicts between the ESS sessions
and other activities, 11% mentioned lack of parent support, and 8% mentionedlack of time by both
students and teachers; the remaining comments were miscellaneous in nature.
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Figure 15: School Coordinator Response Option Percentages for Question 19

(What problems or obstacles have been encountered in implementing ESS at your school?)

When asked to describe the overall effectiveness of ESS in their school, nearly two thirds
(60%) described it as good, 28% said excelent, 11% said far, and only 1% described the ESS
effectiveness as poor. School coordinators were then asked whether providing funds through the
SEEK formulaor continuing funding through separate categoricd fundswould be better for students
and schools. In response, 88% indicated a preferencefor continuing separate categorical funding.
When asked to explain their preference regarding funding (Question 22), 689 responded, with 77%
providing commentsin favor of categoricd funding, such as more accountable or trackable, current
systemisworking well, keepsfundsfrom being diverted to other programs, retainsfundsfor the ESS
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program, and best meets the needs of students. Twelve percent were in favor of using the SEEK
formula, noting that it would resultinmore money ingeneral for ESS or specifically for instructional
material s, site-based councilswoul d better disperse SEEK funds, and would allow the hiring of more
teachers. The remaining 11% of the comments were neutral. See Table 10 for further details

regarding ESS funding.

Table 10: School Coordinator Summary of Open-Ended Comments for Question 22
(Why do you believe the option you chose for disbursing ESS funds would be better for students and schools?)

% Responses Category Representative Comments
(N=689)
1% In favor of current system: | - Thisalowsfor the board to know how funds
Moreaccountable/trackable | are disbursed.
Working well asis - | just know tha it isworking for us.
Prevents fundsfrom being | - Fundswould get lost in the rest of the school
diverted to other programs | budget if they are part of the SEEK formula.
Best meets student needs - The funds would be more accessible for the
Retains money for ESS school to use for their specific needs.
More equitable/fair - As aseparatefund, ESS funds can be directed to
Keepsfundsfrom being reduced | the program without confusion.
Clear understanding of use | - Thisworked well in the past because allocations
Easier/less complicated aremadefairly and appropriaely.
Fewer problems/paperwork | - | feel like we are possibly receiving more money
Miscellaneous now than we would be through the SEEK.
12% In favor of SEEK formula: | - More funds would go to schools with greater
Wouldresultinmoremoney | needs.
in genera - More staff development and materials could be
Wouldresultinmoremoney | funded with ESS funds.
for instructional materials | - Our site-based council can make decisions on the
Would better distributefunds | best way to oend funds to meet gudent needs.
Would allow moreteachers | - SEEK funds may be used to pay teacher salaries.
Miscellaneous - Thiswould be moreequal!
11% Neutral - Have no knowledge of the total budget (ESS) as
to how allocations are determined.
- I'm not familiar with the SEEK formula
- | am not surehow to allot money to students
and which option would ease the flow to them,
but | know that the money allotted to them for
ESS summer school is NOT enough!




30

When asked to identify the major strengths of ESSintheir schools (Question 23), nearly all
respondents provided numerous strengths, for a total of 1,410 comments. Five main topics were
noted: the ESS program (33%), teachers (31%), students (18%), staff (9%), and other (7%).
Specific commentsrelated to the ESS program included adherence to the program design, thefocus
on core content areas (readi ng, writing, math), the focus on individual student needs, the improved
student performance, thelow teacher/student ratio (small class size), theflexibility (including time,
money, and scheduling), and other idiosyncratic responses.

Specific teacher-relaed comments included the commitment/dedication and desire of
teachers to help students, the experience and qualifications of the ESS teachers, the quality of
instruction, the communication and relationships between ESS and regular teachers, the
collaboration and cooperationto provide services, thewillingnessof teachersto teach ESS, and other
idiosyncratic responses.

Specific student-related comments included their desire to participate in the program and
increasetheir academicachievement, thar one-on-onetimewith teachers, hel ping students keep up
withtheir classmates, their increased sdl f- confidence and sel f-esteem, hel pi ng students avoidfail ing,
giving studentsthe extra time and/or help they needed, and other idiosyncraic responses.

Specific staff-related commentsincluded their support and organization, the building-level
support and leadership, the district-levd support and cooperation, the excellence of staff, and their
commitment to identifying students. Other commentsfocusedon parental cooperation and support;
the communi cation among teachers, students, and parents; and the parti cipation by teachers, students,
and parents. SeeTable 11 for further details regarding magjor strengths of ESS.

Coordinatorswerethen asked to identify the biggest challengesfaced by ESSintheir schools
(Question 24). Again, nearly all respondents provided multiple challenges, for a total of 1,099
comments. Lack of student interest, motivation, or participation made up 19% of the comments;
transportation, 16%; miscellaneous idiosyncratic comments, 16%; inadequate funding/materials,
15%; inadequate numbe of teachers, 13%; lack of time, 8%; lack of parentd involvement or
support, 7%; program des gn/components, 5%; and referral system and student identification, 4%.
See Table 12 for further details regarding challenges to ESS.
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Table 11: School Coordinator Summary of Open-Ended Comments for Question 23
(What are the major strengths of ESS at your school?)

% Responses Category Representative Comments
(N=1,410)

33% Program Components: - Theroot strength of our program is that we have
Adherenceto prograndesign | a solid, student-centered program with a diversity
Content focus of components for students.

Focuson ind. student needs | - We servein al core areas three days each week.
Results (improved perf.) - We have specific target aress to accommodate
Low teacher/student ratio | individual student needs.

Flexibility - Improved student achievement throughout year.
Evaluation of std. progress | - Small student/teacher ratio (5:1).

Number students reached - Flexible programs according to needs.
Materials/food provided - Pre and post testing (placement/accountability).
Focus on lacking skills - Opento all students, any content area.

Summer program - Students enjoy snacks after school, materials
Innovative/creative/new provided to individual students.

Morning program - Focuses on academic weaknesses of students.
Aligned with stands./tests | - Summer programs that teach and enrich.

31% Teachers: - Our ESS teachers are dedicated to working with
Caring/commitment our ESS students and have a genuine desire in
Knowledgeable/experienced | seeing that our students succeed.
Good quality instruction - Excellent qualified teaching staff.
Communication - Students are kept on-task with variousinstructional
Collaboration with others | strategies, re-teaching, cooperative learning groups.
Willing to teach ESS - The teachersworking together to help students
Small group instruction to improve academicaly.

18% Students: - The students wanting to come to ESS and

Desire to attend/participate
One-on-one time with tchr.
Keep up with other students
Increased self-esteem

Keep from failing
Extratime and/or hdp
Ableto ride bus
Relationships with teachers
Have fun while learning
Lower dropout rate

asking when it is going to start this year.

- Individual &tention to each student.

- It hel ps studentsmake up work that has been missed.
- ESS helps our "at-risk" students by improving
their self-esteem as well as academicachievement.
- Helps students who are struggling and are
motivated to overcome obstacles and pass class.

- It allows the students a place to get extra help.

- The relationships students build with teachers
allow students to feel accepted no matter what
their academic level may be.
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Table 11 (continued)

% Responses Category Representative Comments
(N=1,410)
9% Staff: - Themgor strength of ESSin our school isthe staff.
Knowledge/organization - Help, cooperation, and encouragement from the

Building support/leadership | principal and staff.

District support/cooperation | - Our school administration and district leaders
Excellent staff have aways given us the backing that we ne=d.
Commitment to students - Helping students who need help.

7% Other: - Parentswilling toallow their child to stay in ESS,
Parent cooperation/support | even when it meant them transporting them home.
Relationshipsamong groups | - Cooperation among students, parents, teachers.

Participation among groups | - Communication to studentsand parentsabout ESS.

2% Miscellaneous - Thisismy first year.

- We have anew principal who is changing the
way the program has been carried out.

- Inadequate funds.

- Apathy on the part of students and parents.

When asked to suggest recommendationsfor improvementsto their ESS programs(Question
25), the mgjority of coordinators responded, some with multiple suggestions, for a total of 776
comments. Almost a third of the comments (29%) focused on additional funds and/or salary
increases; miscellaneous responses, 23%; additional professional development, 9%; program/
instruction changes, 8%; guideline/policy changes, 8%; additional transportation, 8%; expanding/
broadening services, 5%; changing the session days, 4%; hiring additional teachers, 3%; and
improving communications, 3%. SeeTable13forfurther detail sregarding suggested improvements
to ESS.

Finally, respondents were given the opportunity to add other ESS-related comments
(Question 26). Lessthan half of the school coordinators responded, some with multiple responses,
for atota of 416 comments. Nearly two thirds (65%) were endorsements of the program or its
components or outcomes. The mgjority of these were program related, but some were student-
focused and others were teacher/staff-focused. The remaining comments were recognition of
improvementsthat could be made locally (13%), miscellaneous in nature (12%), or arequest for a
funding or regulation change (11%). See Table 14 for further details regarding additional ESS
comments.
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Table 12: School Coordinator Summary of Open-Ended Comments for Question 24
(What are the biggest challenges faced by ESS at your school?)

% Responses Category Representative Comments
(N=1,099)
19% Lack of student interest, - We need to get more of our studentsto participate.

motivation, attendance

- Lack of motivation among students and parents.
- All students who need to attend do not.

16%

Transportation

- Our areais so widespread it's hard for two buses
to cover the area

- Paying for transportation because it takesso
much out of the budget that very littleis left over
to run a program.

16%

Miscellaneous

- Getting away from just "tutoring."

- We have difficulty encouraging our upper
classmen to attend because many of them go to
work as soon as the regular school day is complete.

15%

Inadequate funding/
materials

- Additional funding to support the curriculum for
hands on (manipulatives, field trips, etc.).

- More money is needed to help fund ESSin
schools that are not 50% free/reduced lunch.

13%

Inadequate number of
teachers

- We do not have enough ESS staff hired to do an
adequate job.

- The biggest challenge at our school is staffing
the ESS program with certified personnel.

8%

Lack of time

- Time for teachers to collaborate.

- Studentsarefailing classesand need helpwith home-
work. Tutoring programdoesnot havetimeto helpal
studentswith different homework assignments.

7%

Lack of parent
involvement/support

- Getting parents to see the need of encouraging
their studentsto attend ESS every day.

- Lack of response by parent to invitation for their
child to attend or refusal of offered services.

5%

Program design/
components

- We need a better school-wide tutoring plan.
- Having smaller teacher/studert ratios.

4%

Referral system/

identification of students

- Our godl isto get all studentsin our school reading
at or above gradelevel. Thisisabig chalenge.
- Teachers doing referrals for their students.




Table 13: School Coordinator Summary of Open-Ended Comments for Question 25

(What recommendations would you make to improve ESS?)

% Responses
(N=776)

Category

Representative Comments

29%

Additional funding and/or
salary increases

- More money to allow more days of ESS.
- Money to supplement learning beyond school walls.
- Pay increaseswould encourage teacher participation.

23%

Miscellaneous

- Make it mandatory when children are failing.
- Lower class sizes or less broad age spans.
- | have no recommendations for improving ESS.

9%

Professional devel opment/
staff training/workshops

- More training on rules/regulaions of program.
- Moretraining for teachers on how to help
students with so many different skills.

8%

Program design or
instruction

- Provide practical living/arts and humanities
enrichment to improve CATS scores.

- ESS needsto befun and innovative, asinteresting
as possible, not just an extension of class.

8%

Policy/regulations/
guidelines

- Reduce some of the restrictions on how the
money can be used.

- Let individual districts use the ESS funds and
set up the program according to our needs.

8%

Transportation

- Find away to offset the cost of transportation
that we could havemoney to service more kids.

- More money for transportation or have it
provided (not out of budget).

5%

Expand/broaden services

- All students "at risk" should attend.

-We are working to identify earlier and better.

- Would be a good service to offer the low middle
achievers (from apprentice to proficient).

4%

Change days/sessions

- Change timefrom after school to academy weeks.
- Make summer programming a bigger option,
when more children and teachers are available.

3%

Hire additional teachers

- More teachers so we could recommend more
students and still have small classes.
- Aides to work withteachers.

3%

I mprove communications

- Time should be allotted for ESS parents and
ESS teachers to meet (teacher should be paid).

- Community awareness of what ESSis and how
it affects | earning.
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Table 14: School Coordinator Summary of Open-Ended Comments for Question 26
(What else should we know about ESS?)

% Responses
(N=416)

Category

Representative Comments

65%

Endorsement of program,
components, or outcomes

- | feel ESS has been very beneficial to our school
and our students.

- Our successes stem from our principal, site-based
decision making council,and central officesupport.
- ESSisavery effective way to create avery
positive teacher, student, parent connection.

- Many students have gotten the extra push they
need from ESS attendance.

- A great program that helps kids.

- Itisavery beneficial program for our schods.

(I am sure you already know this, thought)

- It has been a great benefit for our children.

13%

Recognition of improve-
ments that could be made
locally

- It seems as though ESS has not hd ped all
students reach their academic patential.

- It works if students continue for the duration
and not just for less than five sessiors.

- Parents must see that students attend.

12%

Miscellaneous

- We emphasized reading and math more than the
other subjects.

- Too much money is spent on transportation
around the state.

- Students are very tired after a six-hour day.

11%

Request for funding or
regulation change

- Classroom should be limited to 10 students.
Teachers cannot expect improvement in
performance if students of several grade levds
are combined and classrooms are overloaded.

- It doesn't make sense to me that funding is
reduced when test scores go up. It seemsthat
monies allocated should at |east stay the same.

- | would like to incorporate enrichment activities
and not place as much emphasis on at-risk
students.




36

Significant Differences

Nonparametric chi-square tests of independence were conducted to determineif significant
differencesexisted between thedistrict and schod ESS coordinators responses on sel ected-response
itemsthat were asked of both groups. Eleven of 19 itemswerefound to have statistically significant
differences (p < .05) between the two groups for some of the response options. The reader shoud
note that these differences may be dueto statistical power (large sample size) rather than practical
meani ngful ness especially sinceameasureof association (Cramer's V) found only weak associations
between the items and respondent grouping (all less than .32 with a 1.0 representing a perfect
association). Therefore, some caution should beused wheninterpreting theresults of the statisticdly
significant items described below.

When asked which of seven responses were the most common reasons for students to
receiveESS, significantlymoredistrict coordinators sel ected thetwo optionsof in danger
of failing or in danger of dropping out; significantly more school coordinators selected
the option of improving self-esteem.

When asked how studentswere selected for ESS, significantly moredistrict coordinators
sel ected the two gptions of teacher recommendation and student requed.

When asked what subjects were being taught in ESS, significantly more district
coordinators selected the options of reading, science, math, English, and social studies,
significantly more school coordinators selected the other option.

When asked how technology was used in ESS sessions, significantly more district
coordinators sel ected the optionsof drill and practice, curriculum, communication tools
researchtools, and productivity tools; significantly more school coordinatorsselected the
other option.

When asked if school-level ESS coordinators and ESS teachers had received staff
development related to ESS, significantly more district coordinators responded
affirmatively, yet significantly more school coordinators thought such training was
adeguate for bath ESS coordinatorsand ESS teachers.

When asked what were the most important ESS outcomes for students, significantly
more school coordinators selected the option of increased motivation.

When asked what forces hel ped ESSto succeed, significantly more district coordinators
selected the option of clear support/mandate from district and significantly more school
coordinators selected the option of excellent relationships among staff.

When asked what problems were encountered inimplementing ESS, significantly more
district coordinators selected the options of problems with state or district regulations,
Inadequate teacher preparation, and relationships among school staff.
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CONCLUSIONS

Given the findings presented in the previous section, the following conclusions are made
about Kentucky’s Extended School Services (ESS) program based onthe perceptions of district and
school ESS coordinators. However, the reader should keep in mind that the statewide surveys
comprisejust one component of the comprehensive eval uation; therefore, thesurvey reaults should
not beinterpreted solely in isolation from the second component, which isthe on-site school visits.

Responses about why students receive ESS services are consistent. Both groups of
coordinators agree that themain reasons areto help students in danger of failing and to
improve students academic achievement. Student referralsto ESScome most oftenfrom
their teachers followed by parental requests.

There is adiscrepancy between district and school coordinators as to the availability of
professional development related to ESS, with more district coordinatorsindicating that
both school coordinators and ESS teachers received such training.

Mesetings regarding instructional desgn and/or goals and consultation on student
performance are reported to occur informally rather than on aregular basis, which may
delay student progress. For example, ESS teachers and regular teachers, parents, or
students most often meet on an as-needed basis regarding instructional design. For
consultations on student performance, ESS teachers and regul ar teachers usually consult
monthly, ESS teachers and parents usually meet when report cards come out, and ESS
teachers and students usually meet on a weekly basis.

Thetwo coordinator groups agreethat the most important outcomesfor ESS studentsare
enhanced student achievement and increased motivation. Both groups indicate that
district support and excellent staff relationshipsare key forcesthat lead to success of the
ESS program, with more district coordinatorsfavoring district support and more school
coordinators favoring staff reationships.

Thetwo coordinator groups agree that ESS funds should remain asaseparate categorical
fund and not become part of the Support Education Excellence in Kentucky (SEEK)
formula, with coordinators most often stating that the current system workswell and is
more effective and efficient. Favorable responsesfor including ESS fundsin the SEEK
formulaseem to be afunction of coordinators expectationsthat their districts or schools
would recel ve additiona money.

Both coordinator groups agree that additional funding or increased salares, expanded
parameters of the ESS program design, and additional professional development arethe
most needed improvements.
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« District and school coordinators believe the benefits of the ESS program outweigh the
difficulties, given that both groups cited far more strengthsthan problems. Further, both
groups are overwhelmingly positive in their ratings of the overall effectiveness of the
ESS program.

« Thestatistically significant differences between the two groups suggest that the district
coordinators view the ESS program as it was originally designed and the school
coordinators view it through the lens of "being in the trenches.” For example, more
district coordinators indicate that core subject areas are taught in ESS and more school
coordinatorsindicate that addtional subjectsaretaught (suchaswriting, arts’humanities,
study skills, computer applications, and foreign language).

« District and school coordinataors have good understandings of their respective ESS
programs, given the closealignment of responses between the sel ected- and constructed-
response items and between the two separate groups. For example, staff relationships
and collaboration, building-level support and administration, and district-level support
all were either rated highly or mentioned frequently as a strength or helpful force.
Similarly, inadequate finances and student transportation were both either rated highly
or mentioned frequently as aproblem or challenge to overcome. Two other challenges
emerged from both the district and school coordinators open-ended responses. alack
of student interest or participation and an inadequae number of teachers.

Insummary, it can be concluded that the ESS program isviewed positively by thedistrict and
school coordinatorsintermsof hd pingtoaddress the needsof sudentswhoareat risk academically.
Further, there is agreement among coordinators regarding funding preferences for, strengths of,
challenges to, and improvements needed for their respective ESS programs.
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DISCUSSION AND RECOMMENDATIONS

Based on the findings and conclusons of the satewide surveys of ESS district- and school-

level coordinators, anumber of pointsare discussed bel ow and specific recommendationsareoffered
for KDE staff's review and reflection.

Transportation. Student transportation to and from ESS sessions was described as a
strength of many ESS programs, yet was noted also as amajor problem by many of the district and
school coordinators. Specifically mentioned as challenges were bus expenses, bus driver salaries,
bus scheduling, and bus maintenance.

«  We recommend KDE staff and state board of education members collaborate on
identifying possible solutions to such issues. For example working closely with
transportation staff, investigating alternative funding formulas such as the vocational
education program, using non-ESS monies for transportation expenses, and seeking
additional funds specifically for transportation are all avenuesto explore.

ESS teachers. Many of thedistrict and school coordinators cited var ous types of problems
with recruiting, hiring, and retaining teachers for their ESS sessions. Specifically mentioned were
inadequatenumbers of ESSteachers, low ESSteacher salaries, limited timefor ESSplanning and/or
teaching, and recruiting the “best” teachersfor ESS.

«  Werecommend KDE staff explorewaysto overcometheteacher salary issue. KDE staff
could identify thase districts experiencing ESS teache recruitment problems and work
with them to develop solutions. If the problem isteacher pay for ESS sessions and state
or local regulations prevent increasing teacher salaries, perhgos KDE staff could be
instrumental in finding ways to overcome those barriers, such as seeking waivers for
current rules or regulations.

«  Werecommend KDE staff consider devel oping an incentiveprogram for ESS teachers.
For example, an “ESS Teacher of the Year” award program might be designed and
implemented. Theideaisto offer asignificant award based on state-established criteria.
Theaward, which could beregional or statewide, would be viewed as an honor that ESS
teachers would strive to attain—and might even include a monetary component. This
program may help attract teachers previously uninterested in the ESS program by
generating opportunities for recognition of thar efforts.
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ESS professional development. Professonal development for ESS coordinators and
teachers was not universally available and was provided in varying degrees to the two groups of
coordinators, accordingto survey responses. Further, some coordinatorssuggested using ESSfunds
for whole-school professional development sessions, such as enrichment, while others mentioned
the usefulness of the ESS summer conferences, which were recently discontinued.

Werecommend professional development sessionsthat concentrate onthe skills needed
for teaching in an ESS environment be made available to all ESS teachers. Such topics
couldinclude ESSguidelines, diagnosing skills, tutoring, mentoring, and individualized
instruction. This training would be specificaly for teachers involved in the ESS
program, not for faculty building-wide.

We recommend professional development opportunities be made availabe to all ESS
school and district coordinators. Survey responsesindicatethat ESS school coordinators
arenot receiving asmuch professional development asthedistrict coordinators. Thisgap
could be corrected easily by offering adequate professional devel opment sessions, even
though it may be harder to correctly identify incoming ESS school coordinators each
semester or year. A related recommendation is for KDE staff to develop a more
systematicmethod for maintaining up-to-date recordsin an ESS database. A current list
of school-level coordinators was not available when AEL mailed the surveys statewide,
and the list of schools assumed to have been currently operating an ESS program was
outdated, as well.

We recommend KDE staff consider re-instituting the large summer conference for ESS
coordinatorsand teachers. It seemsto bemissed by those who experienced it earlier and
the time may now be right to bring it back. The advantage of a special conference
devoted to ESS is its provision of opportunities for a wider variety of professional
development sessions that would be available to staff in any district. One large
conference, in early or late summer, would provide an excellent opportunity for
numerous professional devel opment sessions for ESS coordinators, teachers, and staff.
Too, the opportunities to share ESS program information, successes, and solutions to
common problems would be greater at a large summer conference The added value
would be that professional associations and networking about ESS across the state may
evolve from such a conference; for example, a staewide organization of professionals
in ESS programs might emerge, which could beencouraged or at | east supported by KDE
staff.
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Communications. Results of the district and school coordinator surveys poirnt out some
problemsin the areaof communications. Diffeencesinperceptionswere evident inresponsesfrom
the two groups, i.e., the amount of professiona development offered, the frequency of meetings
between ESS and regular teachers, the frequency of meetings with parent and students, and the
emphasison core subjects taught in ESS sessions—with district coordinators more closely aligning
with the parameters of the ESS policy and regulatiors.

We recommend KDE staf communicate dearly that the ESS program, asimplemented
under current laws and regulations, is not designed as an enrichment program. A clear
understanding of the specific nature and purpose of the ESS program may hdp avoid
effortsto shift the focus of the statewide ESS program from struggling learners to dl
students.

Werecommend district ESS coordinatorsshare their knowledge of the ESS programwith
their school ESS counterparts. This could be part of the professional development
recommendation noted above or a separate sequence of communications or megtingsto
help school coordinatorslearnthe“insand outs’ of the ESS program, itsguidelinesand
regulations, and correct operaing procedures.

We offer arecommendation related to the frequency and regularity of meetings among
various stakeholders in the ESS program. The survey results paint a picture of rather
informal meetings regardinginstructi onal design and/or goals between the ESSteachers
and regular teachers, parents, and students. A more formal structure, or simply more
frequent communication, would help all parties involved more completely understand
and set realistic student goals and monitor student progress.

Funding procedures. Both district and school coordinators were strongly in favor of
continuing the current funding mechanism for ESS programs, indicating that the current system is
both effective and efficient.

We recommend KDE staff maintain their current mechanism of categorical funding for
the individual ESS programs. Nearly all coordinators agreed this system worked well
and fet funds were distri buted equitably.
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Student motivation/participation. District and school coordinatorsrepeatedly brought up
the issue of alack of student interest in/motivation for participating in available ESS programs.

We recommend KDE staff work closely with ESS coordinators and teachers to
investigate ways to increase students' interest and involvement in the ESS program.
| dentified successful methods could be included in the best practices resource described
below. Schools or districts could possibly apply for innovative grant money to fund
focused, intensive efforts to increase students awareness of and interest in the ESS
program. Other possibilitiesinclude modifyingcurrentindividual ESS programsto make
them“morefun” for students by introducing creative, innovativeinstructional strategies
to better capturestudents' interest or experimentingwith an incentive system to provide
more extrinsic, short-teem milestones to give students a sense of accomplishment
throughout their participation in the ESS program (in addition to theintrinsic, long-term
goal of increasing their academic achievement).

Best practices resource. Responses to open-ended questions asked of the nearly 1,000
school and district coordinators confirm there are many successful programs operating in many
schoolsin Kentucky. Further, many responses provided brief explanations of why particular ESS
programswere successful. Numerousinnovative and creative ESS methods were described briefly
by both district and school coordinators.

We recommend KDE staf formalize and fund the process for obtaining ESS * best
practices’ and develop aresource tool that would be available to all ESS coordinators.
While KDE staff would initiate this effort, ESS staff in one or more districts could be
financially compensated for spearheading the initiative and gathering submissions from
all ESSprograms. Thefinal product could be either aprint or electronic format, or both.
Initsfinal form, theresourcewould be acompendium of theinnovative and creative ESS
programs or program components supplied by Kentucky educators, and could also
include a segment on student motivation, as mentioned earlier. We understand thereis
such an effort currently underway by KDE staff, but survey responses indicate very
limited awareness of such an undertaking. Therefore, at thevery least, KDE staff should
increase the visibility of such a resource and its potentid utility for the ESS program
statewide.
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Appendix A:
Six-Step Selection Process
for Sample Schools



ESS Project: School Selection

Because ESS is a program designed to provide additional and timely
instruction to students who need more time to meet achievement goals, one
measure of the effectiveness of an ESS program within a school is a lack of
wide variations in performance among subgroups within a school. Ideally,
no child would be left behind: teachers would regularly assess each student
for mastery of key skills and content and obtain additional help, including
ESS, for students struggling to keep pace.

To identify schools for further analysis as to the effectiveness of ESS an
intervention program, the KDE data on student performance for 1999-2000
was analyzed. (Data for 2000-2001 is not available.) The data file used
contains performance data on numerous subgroups of students in each
school. The subgroups relate to gender, ethnicity, socio-economic status and
participation in various programs, including ESS. On each student’s test
form, a teacher or administrator at the school were asked to identify the
student’s participation in various programs in the school. More than half the
schools in the state identified students as participating in ESS.

At each school level (elementary, middle and high), this procedure was used
to select a pool of schools for analysis:

1) Schools without CATS scores for ESS participants were eliminated;

2) Schools with relatively small populations of students qualifying for
the free and reduced lunch program were eliminated; at the
elementary level, only schools with more than 25% free/reduced
lunch eligibility were included; the thresholds for middle and high
schools were 20% and 10% respectively.

3) The schools were rank ordered from highest to lowest based on the
overall academic index score for all students. (The academic index
includes scores for reading, math, social studies, science, writing, arts
and humanities, and practical living/vocational studies.)

4) The additional data for these schools includes academic index scores
for ESS participants, free/reduced lunch participants and African-
American students, plus these additional indicators: percentage of
students in the school participating in free/reduced lunch, percentage
of African-American students, the percent of novice level readers in



2000, the reduction in the percentage of novice and apprentice
readers (novice only in middle schools) from 1994 to 2000, the
school’s accountability status, the retention rate and, for high schools,
the dropout rate.

5) Schools were then placed in two groups:

a. Schools where students in ESS, free/reduced lunch students and
African-American students were all scoring within 10 points of
the school average;

b. Schools where students in the same subgroups were scoring
more than 10 points below the school average (a few schools
with ESS scores well above the state average, but free/reduced
lunch students and minority students scored well below the
average were also included).

6) Finally, schools that are generally representative of Kentucky schools
and students on the basis of geography and demography were
selected; and no more than one school (except for Jefferson and
Fayette County elementary schools) was chosen from any district in
any of the sub-categories.

Thus, all the schools on the following lists are relatively high performing
schools based on their overall school scores. The first group of schools is
also relatively successful with minority and economically disadvantaged
students. The other group of schools has been relatively successful with
some students but has not been as successful with minority and
economically disadvantaged students.
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Kentucky Extended School Services Program:
District ESS Coordinator Questionnaire

Please indicate which responses to the following guestions most
closely match the practices of the ESS program in your schoo/
district (fill in response circles completely). All responses will be

kept confidential.
1. What are the most common reasons that students receive ESS? (select all that
apply)
O Indanger of failing O To sustain present level of performance
O 1Indanger of dropping out O To extend learning time
O To improve academic achievement O Other:
O To improve self-esteem

2. How are most of the district's students selected for ESS? (select all that apply)

O Teacher recommendation O Standardized test scores
O Parent request O Other:

O Student request

3. What subjects are being taught in the ESS program? (select all that apply)

O Reading O English
O Science O Social Studies
O Math O Ofther:

4. How is technology used in ESS classrooms? (select all that apply)

O Drill & practice/academic games O Productivity tools

O Curriculum O Instructional simulations

O Communication tools O Classroom management

O Research tools O Other:

Yes No

5. Did you receive staff development related to ESS? o o
6. If youreceived staff development, was it adequate? o o
7. Did school-level ESS coordinators in your district 0] o)

receive staff development related o ESS?

8. If they did, was the staff development adequate? o) o)

Adapted from Nesselrodt & Schaffer 2000. Machine Scannable Version © KDE & AEL 2001.



10.

11.

12.

13.

14.

15.

16.

17.

18.

Yes No

Did ESS teachers in your district receive staff o o
development related to ESS?

If they did, was the staff development adequate? o) o)
Did non-ESS teachers in your district receive staff o) 0

development related o ESS?
If they did, was the staff development adequate? o o

How often do ESS and regular classroom teachers consult on the design of
instruction and/or goals?

O Regular classroom teachers O As needed throughout school year
teach their students in ESS O Only prior to the start of school
O Regularly throughout school year O Not at all
How often do ESS and regular classroom teachers consult on student performance?
O At least once a week O Only at report card time
O At least once a month O Not at all
O N/A (regular teacher is ESS teacher)

How often do ESS teachers and parents consult on student goals?

O Regularly throughout school year ~ O Only prior to the start of school
O As needed throughout school year O Not at all

How often do ESS teachers and parents consult on student performance?

O At least once a week O Only at report card time
O Aft least once a month O Not at all

How often do ESS teachers and students consult on student goals?

O Regularly throughout school year ~ O Only prior to the start of school
O As needed throughout school year O Not at all

How often do ESS teachers and students consult on student performance?

O At least once a week O Only at report card time
O Aft least once a month O Not at all



19.

20.

21.

22.

23.

What are the most important ESS outcomes for the students? (select all that
apply)

O Enhanced academic achievement O Increased motivation
O Increased self-esteem O Other:

O Improved attendance
What forces have helped ESS to succeed in your district? (select all that apply)

Clear support or mandate from district or other political actions
Clear support from parents or community

Additional financial support

Excellent staff development and follow-up

Excellent relationships among staff

Outstanding administration (principal/coordinator)

Other:

OO0OO0O0O0OO0OO0

What problems or obstacles have been encountered in implementing ESS in your
district? (select all that apply)

Problems with state or district regulations

Opposition or demands from key district, school, or other staff
Opposition or demands from parents or community

Problems with teacher unions

Inadequate financial support

Inadequate preparation of teachers or other school staff
Problematic relationships among school staff

Student transportation

Opposition or demands from students

Other:

OO0OO0OO0O0O0O0O0O0O0O0

Overall, how would you rate the effectiveness of ESS at your school?

O Excellent O Fair
O Good O Poor

Which option for disbursing ESS funds would be better for the students and
schools?

O Provide to districts through the SEEK formula
O Continue to provide as separate categorical funds allotted to districts



24.

25.

26.

27.

28.

Why do you believe the option you chose for disbursing ESS funds (see Question 23)
would be better for students and schools?

What are the major strengths of ESS in your district?

What are the biggest challenges faced by ESS in your district?

What recommendations would you make fo improve ESS in your district?

What else should we know about ESS?

Thanks for your cooperation in completing this survey. Your comments are important to us!
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Kentucky Extended School Services Program:
School Principal/Building Coordinator ESS Questionnaire

Please select the best description of your role, your school, and your
community (fill in response circles completely).

Role: School: Community:
O ESS coordinator O Elementary school O Rural

O ESS coordinator and principal O Middle/junior high O Suburban
O ESS coordinator and teacher O High school O Urban

O Principal/assistant principal O Other building level

O Classroom teacher

O Other role

Please indicate which responses to the following gquestions most closely match the
practices of the ESS program at your school. All responses will be kept confidential.

1. What are the most common reasons that students receive ESS? (select all that apply)

In danger of failing O To sustain present level of performance
In danger of dropping out O To extend learning time

To improve academic achievement O Other:
To improve self-esteem

O
O
O
O

2. How are most of your students selected for ESS? (select all that apply)

O Teacher recommendation O Standardized test scores
O Parent request O Other:
O Student request

3. What subjects are being taught in the ESS program? (select all that apply)

O Reading O English
O Science O Social Studies
O Math O Ofther:

4. How is technology used in ESS classrooms? (select all that apply)

O Drill & practice/academic games O Productivity tools

O Curriculum O Instructional simulations
O Communication tools O Classroom management
O Research tools O Other:

Adapted from Nesselrodt & Schaffer 2000. Machine Scannable Version © KDE & AEL 2001.



10.

11.

12.

13.

14.

15.

Yes No

Did you receive staff development related to ESS? o o
If you did, was the staff development adequate? o 0
Did ESS teachers at your school receive staff o 0o

development related to ESS?
If they did, was the staff development adequate? o) 0

Did non-ESS teachers at your school receive staff o) o)
development related o ESS?

If they did, was the staff development adequate? o o

How often do ESS and regular classroom teachers consult on the design of
instruction and/or goals?

O Regular classroom teachers O As needed throughout school year
teach their students in ESS O Only prior to the start of school
O Regularly throughout school year O Not at all

How often do ESS and regular classroom teachers consult on student performance?

O At least once a week O Only at report card time
O At least once a month O Not at all

O N/A (regular teacher is ESS teacher)

How often do ESS teachers and parents consult on student goals?

O Regularly throughout school year ~ O Only prior to the start of school
O As needed throughout school year O Not at all

How often do ESS teachers and parents consult on student performance?

O At least once a week O Only at report card time
O Aft least once a month O Not at all

How often do ESS teachers and students consult on student goals?

O Regularly throughout school year ~ O Only prior to the start of school
O As needed throughout school year O Not at all



16.

17.

18.

19.

20.

21.

How often do ESS teachers and students consult on student performance?

O At least once a week O Only at report card time
O Aft least once a month O Not at all

What are the most important ESS outcomes for the students? (select all that apply)
O Enhanced academic achievement O Increased motivation

O Increased self-esteem O Other:
O Improved attendance

What forces have helped ESS to succeed at your school? (select all that apply)

Clear support or mandate from district or other political actions
Clear support from parents or community

Additional financial support

Excellent staff development and follow-up

Excellent relationships among staff

Outstanding administration (principal/coordinator)

Other:

OO0OO0OO0O0O0O0

What problems or obstacles have been encountered in implementing ESS at your
school? (select all that apply)

Problems with state or district regulations

Opposition or demands from key district, school, or other staff
Opposition or demands from parents or community

Problems with teacher unions

Inadequate financial support

Inadequate preparation of teachers or other school staff
Problematic relationships among school staff

Student transportation

Opposition or demands from students

Other:

ol oNoNoNONONONONONG)

Overall, how would you rate the effectiveness of ESS at your school?

O Excellent O Fair
O Good O Poor

Which option for disbursing ESS funds would be better for the students and schools?

O Provide to districts through the SEEK formula
O Continue to provide as separate categorical funds allotted to districts



22.

23.

24.

25.

26.

Why do you believe the option you chose for disbursing ESS funds (see Question 21)
would be better for students and schools?

What are the major strengths of ESS at your school?

What are the biggest challenges faced by ESS at your school?

What recommendations would you make to improve ESS?

What else should we know about ESS?

Thanks for your cooperation in completing this survey. Your comments are important to us!



Appendix D:
Completed Evaluation Standards Checklist



Checklist for Applying the Standards

To interpret the information provided on this form, the reader needs to refer to the full text of the standards as they appear in Joint

Committee on Standards for Educational Evaluation, The Program Evaluation Standards (1994), Tho

The Standards were consulted and used as indicated in the table below (check as appropriate):

usand Qaks, CA, Sage.

The Standard was | The Standard was The Standard was | The Standard was

Descriptor addressed partially addressed not addressed not applicable
Ul  Stakeholder Identification X

U2  Evaluator Credibility X

U3  Information Scope and Selection X

U4  Values Identification X

U5  Report Clarity X

U6  Report Timeliness and Dissemination X

U7  Evaluation Impact X

F1  Practical Procedures X

F2  Political Viability X

F3  Cost Effectiveness X

P1  Service Orientation X

P2  Formal Agreements X

P3  Rights of Human Subjects X

P4  Human Interactions X

P5 Complete and Fair Assessment A

P6  Disclosure of Findings X SUBMITTING REPORT ONLY TO KDE STAFF
P7  Conflict of Interest X NOT COCRDINATORS ?
P8  Fiscal Responsibility X

Al  Program Documentation p{

A2  Context Analysis X

A3 Described Purposes and Procedures p.{

A4 Defensible Information Sources X

AS  Valid Information X

A6  Reliable Information X

A7  Systematic Information X

A8  Analysis of Quantitative Information X

A9  Analysis of Qualitative Information A

A10 Justified Conclusions X

All Tmpartial Reporting X

Al12 Metaevaluation X

The Program Evaluation Standards (1994, Sage) guided the development of this (check one):

request for evaluation plan/design/proposal
evaluation plan/design/proposal

evaluation contract

evaluation report

other:

Date —11/30/01

/ - (siﬁure)

Position or Title __Research Associate ~

AEL, Inc.

Agency
Box 1348, Charleston, W V_ 25325

Address
Co-author

Relation to Document

(e.g., author of document, evaluation team leader, external auditor, internal auditor)






